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Acknowledgment of Country

We acknowledge the Kaurna people as the traditional custodians of the lands and waters where our centre is located and recognise their continuing
connection to country. We pay our respects to Elders past and present and extend that respect to all Aboriginal peoples.
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Service details

Service name

Ardtornish Children's Centre for Early Childhood Development and Parenting

Primary contacts at service
Heather Fuss

Physical location of service

Street Saarinen Avenue
Suburb ST AGNES
State/territory SA

Postcode >097

Approved Provider: Department for Education

. Sharon Jameson
Primary contact

Telephone 0882261646

Mobile 0429884090

Fax -

Email Education.NQFEnquiries@sa.gov.au

Postal address (if different to physical location of service)
GPO Box 1152,

Street

Suburb ADELAIDE
Educational leader

Name Heather Fuss
Telephone (08)8264 9828

Email Heather.fuss794@schools.sa.edu.au

Service approval number
SE-00011038

Assessment and Rating ID:

ASR-00045424

Physical location contact details

(08) 8264 9828
Telephone

Mobile

Fax

. dl.4668.leaders@schools.sa.edu.au
Email

Nominated Supervisor
Heather Fuss

Name
Telephone (08) 8264 9828
Mobile
Fax -
. Heather.fuss794@schools.sa.edu.au
Email
State/territory SA
Postcode 5001



Operating hours

For each day of the week this service is open, indicate the times of the day when education and care is provided. For centre-based services, this does not include non-contact hours for staff.
Describe the scheduled opening and closing times using a 24 hour clock (e.g. 07:30 to 18:00) rather than ‘AM’ and ‘PM’.

Round times to the nearest quarter of an hour.

If the service is open for two sessions per day, please indicate the opening and closing times for both sessions.

Family day care services or multi-site services should list the operating hours of the service office.

Monday Tuesday Wednesday Thursday Friday Saturday Sunday
9:00 9:00 9:00 9:00 9:00
Opening time
15:00 15:00 15:00 15:00 15:00

Closing time



Additional information about your service

The following information will assist the regulatory authority to plan the assessment visit.

Provide additional information about your service—parking, school holiday dates, pupil-free days, etc.

Number of operational weeks per Year

40, during school term time

Parking

Street parking is available with local parking restrictions in force. Visitors are advised to be mindful of signage for parking. Any visitor to the Centre who needs access
considerations is invited to call the Centre to discuss prior to attending.

Pupil Free Days

We have a pupil free four times per year. Dates are set and approved by the governing council and the education director and advertised to families at least 4 weeks prior to the
date.

How are the children grouped at your service?

Preschool children attend 5 days per fortnight. They are booked either Monday, Tuesday and alternate Wednesdays or Thursday, Friday and alternate Wednesdays.

Write the name and position of person(s) responsible for submitting this Quality Improvement Plan (e.g. Cheryl Smith, Nominated Supervisor)

Heather Fuss, Nominated Supervisor



Service Context

Ardtornish Children's Centre opened in 2014 after a complete redevelopment of the site previously known as The John Frances Clark Memorial Kindergarten. It is situated
in the northeast of Adelaide directly next to Ardtornish Primary School. We maintain a positive and supportive relationship with the school that assists in the facilitation of
transition and continuity of learning as well as the sharing of resources to the benefit of children across the campus.

Children's Centre's operate a range of programs for children and their families with a focus on early development, parenting, and wellbeing. Kindy is one of the programs
we operate and makes up a significant proportion of our client base.

The Centre is full time offering children full day Preschool sessions from 9:00am-3:00pm Monday to Friday.

Each morning the children gather together with educators facilitating a ‘welcome circle’ based on the Berry Street Education Model for trauma informed practice to support
all children to be ready to play and learn.

Occasional Care children attend on an irregular basis and have one 3-hour session at a time. Occasional Care is available for 2—4-year-olds Tuesday-Thursday morning
from 8:30-11:30 and Monday and Wednesday from 12:00-3:00. An under 2 session is also available on Thursday from 8:30-11:30. Occasional Care is integrated with the
preschool program.

Additional associated Programs include playgroups and a range of parenting programs and seminars; please see termly program for more information.

We partner with other services to provide a holistic approach to children's development. The Children’s Centre has ongoing partnerships with CAFHS, GP Shared Care,
Midwifery services, UCWB, Sara King EYOT, Royal Life Saving SA, and Learning Together, who operate both baby playgroup and toddler playgroup on site with us.
Additionally, we offer a Little Learners playgroup for 2—4-year-olds and their siblings.

We partner with a range of different services and the local council in support of children and families. Most recently this included children’s participation in an Art Show
hosted by Olivia Savage, our local MP, and our local hardware store who have generously donated a range of garden supplies.

We are part of the Department for Education Modbury Partnership group- within the Felixstow 2 portfolio, Felixstow 2 Early Years Leaders Network and Children’s Centres
Leaders Network. We work together with our partnership, portfolio and networks to further share improvement goals for the education experience for children across the
Modbury and wider north-eastern Adelaide area. More information is available in our context statement on our website.

Our local community is increasingly diverse. Many of our children and families speak more than one language. We have a small number of indigenous families utilising
Centre services including the Preschool. Our cohort of children is increasingly developmentally diverse. Family structures are also diverse including 2 parent families,
single parents, care provided by grandparents or other family members and carers. Most of our families are employed with a small number currently between jobs or stay
at home parents.

The Centre has a small but active Governing Council that meets twice each term to provide input and accountability to improvement priorities, policy development,
facilities maintenance, and purchase priorities.

The Centre is staffed by a full-time director, 2.4 FTE teachers and several part time co-educators. Our improvement priorities are centred around children’s learning with a
focus on positive conditions for learning. The staff team has developed goals collaboratively through critical reflection on our strengths and future possibilities for
improvement. We consider AEDC data for a longitudinal approach to both curriculum and other programs offered by the Centre. Our local area historically has recorded
high vulnerabilities in the social and emotional domains.



Service statement of philosophy

At Ardtornish Children's Centre, we believe every child is capable and full of potential. We create a warm and inclusive environment where children learn through play,
exploration, and relationships with others. We know that learning growth is built upon strong and positive relationships. The Centre integrates a range of services including
Department for Education Preschool, Occasional Care, Child and Family Health Services, Learning Together Communities Program, playgroup, allied health and
parenting support programs. These services work together to support children and families.

Our centre resides on Kaurna land, and, as part of working towards reconciliation, we seek to deepen our connection to Kaurna knowledge and language and reflect it in
our program as we come together to learn and grow every day.

Three key values guide our way of being at Ardtornish Children’s Centre- we are fair, we take care, and we solve problems.

Each child is unique, and we support their growth with care and trust. We support children to grow their sense of self, belonging, and overall development. We include all
children, ensuring everyone feels valued and supported. We encourage curiosity and thinking, helping children grow in a positive and nurturing space.

We recognise and respect cultural diversity and provide programs and services that are inclusive of all members of the community.
We model environmentally sustainable practices and promote active engagement by learning from, with and in the natural environment.

We value families as partners in their child's learning journey. We build genuine connections and trust, sharing experiences between home and Centre. We believe
children, families and educators are co-constructors of knowledge and we aim to do this together with curiosity and excitement.

We are part of our broader community and build connections that support children’s learning and development. By connecting with local people, places and issues we
enrich children's wellbeing and experiences and understand and support the needs of families in our community.

Our team works together to support children’s growth and wellbeing. We embrace trust, flexibility, and responsiveness, learning from and with each other to grow our
program. We listen authentically to children, try new things, and support each other in a positive and flexible environment.

References

EYLF V2, UN Convention of the rights of the child, National Quality Framework, culturally responsive pedagogy, Principles of the Reggio Emilia educational project, Public Education
Strategy

Approved by Governing Council 23/02/2026



Strengths

Quality Area 1: Educational Program and Practice

Ardtornish Children's Centre provides an educational program that builds on the strengths of children by cultivating their curiosity and providing challenge in learning.

Our play-based intentional learning approach values children’s sense of belonging, being and becoming. We recognise the early childhood years are not just preparation for the future but also about the present. Children build on
their own identities; their concept of self and their place in the world, they build and maintain relationships with others and through these relationships experience a sense of connectedness; they experience joy and meet everyday
challenges. They create, imagine, explore, experiment, and wonder at the world.

We encourage children to share their theories and to deepen their thinking through research and discussion with each other. Our image of the child is a competent and capable citizen, and we invite children to activate
their agency through engagement in the Centre and the broader community.

We provide a supportive, flexible, and integrated environment in which children can explore, experiment, discover, create, improvise, imagine, challenge ideas, solve problems, engage in critical thinking, and enjoy being. We
critically reflect on the importance of play to engage children, give them a means to facilitate their own learning, practice and build on communication and social skills and consolidate and expand ideas.

We have an embedded planning cycle based on the EYLF V2 that considers each child's strengths and potential. All educators observe for strengths, assess for next steps, and plan and implement experiences that build on
from what children already know, can do and understand. We recognise that learning is a social experience and design learning experiences for individual children in a group context. Critical reflection on children's learning
and current research informs our learning design through team meeting systems that enable collaborative practice. Each educator is empowered to share their observations, perspectives, and ideas to develop rich and holistic
play-based experiences for our learners. This enables the provision of learning experiences that facilitate children's growth and monitoring of each child's learning and reflect our current cohort.

Families are invited and encouraged to input into their child's learning and collaborate with educators to establish learning aspirations. This is undertaken through formal meetings twice yearly, and through ongoing
conversations with families that occur before and after our sessions. We actively seek feedback from families about their child and the transfer of ideas from preschool to home.

We ensure that experiences and the rhythm of our day are child focused and value children’s ideas, thinking and interests. This is reflected in our pedagogical documentation through the inclusion of children's voice and
reflection on learning.

At Ardtornish, we utilise the Early Years Learning Framework; Belonging, Being and Becoming to plan learning experiences for children balancing the importance of their preparedness for their futures as ongoing learners
as well as valuing them here and now.




Strengths

At Ardtornish Children's Centre we take a holistic view of children's learning and development. Open, welcoming, and respectful communications and engagement with families regarding children’s individual needs and
health care plans build trust and collaboration. Invitations and opportunities for children to learn about their own wellbeing are embedded into our daily curriculum. This includes good nutrition, hygiene, rest, physical
activity, sun safety and risk.

We work with our Community and critically reflect on AEDC data to actively plan and implement strategies and develop partnerships with other local services to engage children and families with active lifestyles, early
intervention, and preventative strategies. This extends to our wider community including children from birth to preschool age and other local Centres.

Our Partner Services include Midwifery Services, GP Shared care, Early Years OT, CAFHs, Uniting Care Wesley Bowden and Learning Together. We have developed a connection with the Community Development
Coordinator from Keithcott Farm Children’s Centre to support the further growth of what can be offered to families across the broader community.

Parenting programs offered at the Centre support families and encourage parenting approaches that support emotional wellbeing.
We provide families with information and referrals in both individual and universal ways. We critically reflect on children's individual needs and regularly engage meaningfully with families to ensure that we are meeting
children's individual wellbeing needs and supporting them to thrive across all aspects of their development. We utilise a range of communication strategies and embedded practices including learning conversations and

planning meetings involving families, Support Services, and children's allied health providers. Interpreters are accessed where needed to support family engagement.

Where children have specific medical needs, we arrange on site training for all educators to ensure that we are providing the best possible care for children. Where appropriate we invite educators from neighbouring sites
to join us for training, creating sharing of learning across our local community.

The rhythm of our day has been developed to enable embedded responsiveness to each child. Flexible opportunities are available daily encouraging children to make positive and independent choices for their own
wellbeing in a supportive environment. Staff are responsive to children’s health needs and approach them with care and respect for children’s rights and consent.

We regularly review our infection control protocols, ensuring that they are in line with both health and education directives as well as the needs of our local context.
We present learning about good hygiene using multi modal methods including play experiences, group experiences, daily discussion and verbal reminders, environmental design and environmental print which are all
embedded into our learning design and Centre practice. We use a language of risk daily when discussing choices for play and behaviour with children to encourage children to develop awareness of their own safety,

confidence in their ability and resilience.

We value children's feelings and their expression of those feelings. We validate big emotions, provide reassurance, and maintain a culture of listening which creates trust, a sense of predictability and safety. Children are
supported to develop Self-Regulation and resilience through strategies based on the Berry Street Education Model for trauma informed practice.

The Child Protection Curriculum is embedded in our programming cycle and the design of our environmental and daily rhythm decisions. We have strong child safety practices in place and ensure all staff members have
current training in child protection matters.

Following our last NQS Assessment we have critically reflected on our supervision practices through rigorous self-assessment processes and continuously responded to improve our practice in this area. We have strong,
consistent, embedded processes for supervision.

We recognise the importance of staff wellbeing and its correlation to quality of service and have strong embedded practices that support our team.




Strengths

Our Centre was purpose built, opening in 2014, resulting in a beautiful environment which is inclusive, supports, challenges and nurtures children. The Centre is light, bright, spacious, and open and has a real sense of calm,
supporting us in providing a welcoming environment. Our location near local resources and co-located with Ardtornish Primary School supports meaningful engagement with community and continuity of learning.

We view our environment as the Third Educator, children engage with the environment and develop a relationship with both the natural and built environment. The environment includes a range of resources reflecting the
competent child, encouraging participation, creativity, and discovery. As resources are sourced, we consider risk, sustainable sources, local produce, Australian Standards, and indigenous perspectives. Use of loose parts and found
objects create endless opportunities for creativity, imaginative play and engineering while encouraging risk taking and the development of dispositions and executive functions. Care and intentionality are placed on the set up of our
learning environment supporting engagement, curiosity, and respect for resources.

Together we consider the cultural significance of Kaurna Land and ways we can look after it and each other. This consideration extends to spaces within the broader community as we visit our local green space and venture outside
of the Centre. We have mapped the design of our environment against the Early Years Learning Framework V2 and Indicators of Preschool Numeracy and Literacy. We regularly reflect on our environment as part of our overall
learning design.

Children access outside and inside environments at different times throughout the day. Educators set up the spaces to be child focused. Children have access to areas that support quiet restful play and more active energetic play.
The environment is presented to provide a range of learning experiences to suit individual children’s interests and learning potential, while remaining flexible and responsive as these change. There are spaces that invite different
sized groups as well as individual learning. Displays of children’s photos, photos in lockers and family albums promote a sense of belonging.

Integrated Kindy and Occasional care services provide additional opportunities through shared environments.

We have developed meaningful and mutually beneficial relationships with various local services and community groups. These relationships inform ongoing reflection of our environment and support the maintenance of equipment
and include The Nature Education Centre, Bird Count, Kidsafe and Tea Tree Gully Men's Shed.

The design of our environment considers accessibility and is reviewed regularly in response to the changing cohort of children. We regularly seek meaningful engagement with governing council, families, clinicians, The Briars and
SIES to inform adjustments to the environment to ensure the inclusion and accessibility of all children accessing our programs.

We engage in sustainable practices and share this responsibility with the children and their families. Some of the many initiatives that we have implemented are edible planting areas in the garden for both Kindy and the wider
community to access, using rain water, utilising recycled materials for play, Butterfly Garden established across the road in the reserve, visits to the reserve supporting respect for natural environments, solar panels, air conditioners
on 2 hour timers, lights have sensors, children’s bathroom taps are on timers, coloured bin system, caring for local flora and fauna and kindy pets and engaging with external services in civics and citizenship projects inviting children
to exercise their agency.

Our building has dedicated spaces for community activities. We welcome other early years professionals to visit our centre to inspire collaboration in the development of quality educational environments.

Since our last NQS Assessment we have critically reflected on our outdoor environment and worked with Asset Services within the Department for Education to have a new fence installed between our site and the neighbouring
property. This fence creates increased separation and privacy for children, staff and our neighbours.




Strengths

At Ardtornish we maintain an embedded team culture of ongoing improvement and teamwork. Our team works collaboratively with a multidisciplinary approach to tailor planning for individual children’s learning and development
and support community engagement and wellbeing. We nurture a culture of respect, recognising each other’s strengths and dispositions that enhance our team as a whole. We have established a culture in which we can support
each other’s professional growth and development through robust discussion, as we challenge and support our improvement.

Staff values, strengths and interests are recognised, and staff are supported to take on leadership roles and projects within the Centre ensuring that everyone feels valued and can contribute meaningfully.
Staff rosters consider and support supervision and safety of children and staff while ensuring human resources are used to their fullest potential. Rostering is regularly reflected on as part of our self-review processes.

We are committed to continuity of relationships for the children, as we recognise this ensures predictability for the children, enhancing their wellbeing. This is also true for our families and educators. Children are grouped and staff
rostered to support continuity of relationships between children, families, and educators wherever possible. This includes utilising educators across Kindy and Occasional Care programs. We have a pool of consistent relief staff and
endeavour to employ regular relievers who are familiar with the centre, our philosophy and approaches, the children, families, and the team. Our relief staff are encouraged to contribute fully to our children’s experiences on the
day, including documenting their observations that lead to the learning design.

All educators are supported and encouraged to engage with professional development, research, and higher education. Strong professional development and staff wellbeing practices support each individual team member to grow
their professional practice in a safe, supportive environment. Our embedded performance management practices focus on growth, critical reflection on professional practice and mutual respect. Collaborative reflective practice is
embedded in our team culture and weekly rhythm through incidental discussion and team meetings.

We often undertake professional learning as a group, taking the opportunity to hear the messages together and then interpret them into our centre’s context. This has been valuable as we develop our professional understandings
and strategies but also has been supportive of deepening our culture as a team.




Strengths

At Ardtornish we are committed to developing warm, responsive, and trusting relationships with each child. Each child is supported to feel secure, confident, and included. Relationships between staff and children are strong,
reciprocal, caring and understanding. We understand that children who feel safe and valued will have high levels of wellbeing that enables them to engage with learning and with others.

We invest time to get to know each child’s interests, strengths, and family lives. This helps us to know children’s contexts and better plan for them. Our team is responsive, passionate, reflective, and sensitive to children’s wellbeing.
We listen to children's big ideas and big feelings, valuing their voice through many means of communication. Our interactions with children are enhanced by our knowledge of trauma informed practice, from our Berry Street
Education Model professional development.

We have embedded processes that empower children to contribute to centre decision making processes. This includes offering suggestions about the resources and equipment available to them, and what they would like to
research and learn about. The program offers each child choice, challenge, and support.

We support children to engage with each other and engage meaningfully with the broader community utilising their agency and citizenship. Our natural outdoor learning environment and regular visits to local natural spaces
cultivate children's relationship with the environment and other living things through exploration of our interconnectedness.

We actively support strong and positive relationships between children in the centre. Children are supported to use positive behaviour choices in a respectful and caring manner.
Staff are approachable and friendly and readily accessible to children and families. We invite families to input into their child's learning utilising multiple communication methods to suit individual family preferences. We host events
for families in the evenings and learning conversations to invite families to engage meaningfully with their child’s learning. Learning Conversations are offered in several ways at a variety of times to support working families to

contribute to their child’s preschool learning and collaborate with educators.

We utilise embedded meeting structures to critically reflect on each child’s learning and how our relationship with them and their family supports growth. We value diversity and difference and build caring, secure relationships with
children of all ages, abilities, genders, and backgrounds. We consider each child and family’s needs and learning style.




Strengths

Quality Area 6: Collaborative Partnerships with Families and Communities

At Ardtornish, we welcome, support, and encourage parents and families to actively participate in all aspects of our Centre. The knowledge, expertise and perspectives of our families is valued by our team and informs
and enhances the programs we offer for children and our wider community.

We partner with other agencies to plan and organise a wide range of programs. We welcome all families and value their differences, valuing the richness that diversity and difference bring to all members of our
community, children, and adults alike.

We value parents’ perspectives as their child’s first educators and the experts on their children. We actively seek parent input in their child's learning journey, starting with the enrolment process in which family
knowledge and aspirations for their child are gathered. We offer a range of communication methods to suit individuals. We regularly seek feedback from families regarding their preferred way of receiving information from
our centre and have moved to providing both paper-based and online modes to meet the needs of our families.

We are sensitive to the needs of each family, taking a differentiated approach to ensure we are considerate of their needs, particularly when cultural considerations are required. Our team is committed to developing our
own cultural knowledge and competence towards inclusion of all children and families.

Our Governing Council consists primarily of parents and family members who are consulted on and contribute to key decisions for the centre, including the strategic directions and daily operations.

We host a range of interconnected supportive services and parenting programs within our service including health, playgroups, and parenting programs based on the needs of the community determined through
reflection of local AEDC data and consultation with families and community groups. Currently these include daily CAFHS clinics, Midwifery Services, GP Shared Care, and an Early Years Occupational Therapist.
Additionally, our CAFHS runs an Early Parenting Group. We share the availability of these specialist services with other preschools within the wider geographic area for families to access, ensuring we are benefitting as
many children and families as possible.

We critically reflect on outcomes for children and families with partner services and collaboratively consider and respond to feedback from families. An example of this is when families utilizing early parenting group were
looking for a first aid course. Through critical reflection across our multi-disciplinary team we initiated a first aid course that runs between early parenting groups to ensure the time is accessible to families who need it.
The group was highly successful and is now embedded as we now partner with Royal Life Saving to run sessions every term as well as first aid and CPR in January every year.

Alongside these services, we have several facilitated playgroups to support our local community, including a Learning Together Supported Playgroup, Learning Together Baby Playgroup and Little Learners Playgroup.
These playgroups provide a safe environment for parents to connect and learn alongside a qualified facilitator and develop their parenting skills. They also form communities of families with similarly aged children,
developing their own networks. These groups are very well attended and meet the needs of many families in our community.

We approach families in crisis sensitively and utilise our multidisciplinary team to provide them with tailored wrap around services, referrals and supports. We value feedback from families as an opportunity to critically
reflect on our service and grow our practices.

We have developed strong partnerships with Ardtornish Primary, our neighbouring school, supporting transitions for children into the school environment. Prior to children commencing, we have structured conversations
to share our knowledge of each child’s strengths. For children with special rights there are additional meetings involving Support Services to facilitate a more comprehensive transition process, ensuring supports are in
place. For some children an extended transition is developed between the Centre and school to support the child and family. All children receive a Statement of Learning, this is shared with destination schools to enable
reception teachers to start to develop their understanding of children prior to them commencing.

Ardtornish welcomes pre-service teaching students and other professionals who are interested in our services’ operation and maximise opportunities to learn from others whilst advocating for quality practice in the early
years. We work with these groups to develop sustainable practices both within the centre and across the broader community.

Over the past 10 years we have worked collaboratively with a professional association EChO, the Early Childhood Organisation of South Australia, to host visiting early childhood educators who are interested in exploring
the Reggio Emilia principles of The Image of the Child and Environment as Third Teacher. Having participated in a long-term project with EChO, alongside a mentor, we feel compelled to share our practices with others.
This process has benefitted us as we continue to explore these principles and what they mean within our context and with our current team.




Strengths

Quality Area7: Governance and Leadership

At Ardtornish we have built a positive and collaborative approach to leadership amongst our team. Although we have a highly experienced leader, we value collaborative leadership and encourage all team members to take
opportunities to lead different aspects of our service. This enriches the culture of our team, supports all educators to reach their potential through their individual interests and passions and builds the capacity of all. Through this
approach we have been able to establish processes that ensure that our work is shared, leading to collective responsibility.

We are guided by a philosophy statement that has been developed and enhanced over time through continual critical reflection and is embedded in all aspects of our work. Key to our philosophy are the Rights of the Child, our
Image of the Child as competent and capable and our local values. These foundational concepts lead us to consider all decisions we make through the lens of rights, competence and values, when designing our program,
to environmental choices, to working with families, to our ways of collaborating as a team. Our philosophy statement is informed by the beliefs of our team and our community through engagement with governing council,
families and children.

All team members are encouraged and supported to further their own learning that is identified in Performance Development Meetings. These are strength and growth focused and approached in a differentiated way. The wellbeing
of team members is supported for each to contribute their strengths to the service. We have a culture of improvement and research and see ourselves as learners. Our team is committed to developing as individuals and as a team.
We have structures in place to share learning from PD opportunities within the team so we can all learn and grow.

Our Quality Improvement Plan is developed collaboratively as a team, identifying strengths and areas for further development. This is informed by our own data sets, including enrolment and learning data, as well as AEDC and
feedback from the community and is unique to our centre’s identified needs. We are committed to continuous improvement and regularly reflect on the progress of our improvement agenda to ensure our strategies are helping us
achieve our goals. The QIP is regularly reviewed to ensure it is a living document for our team and community. Progress is shared with the Governing Council each meeting, and other families and community members on request.

We have strong embedded induction processes that support staff and visitors to develop their relationship with the Centre community and work within and across our multidisciplinary team. We cultivate and value our extensive
relationships through meaningful engagement with a wide range of community services including health, professional associations, and local government.

We utilise meeting structures to critically reflect on all aspects of our practice and consult broadly with our governing council, families, co-located school, Department for Education portfolio and partner services when making
decisions about the strategic directions and daily operations of the Centre.

The director is supported by the Local Education Team, and line managed by the Education Director. She undergoes performance development processes through this team and is supported to continue to develop leadership skills to
further the development of herself and the team. Professional support, operational and pedagogical, for the director and team is provided by the Educational Lead, Early Childhood.

As part of the Felixstow 2 Portfolio, the director frequently connects with other leaders — preschools and schools — across the Portfolio. This includes opportunities for professional learning and for celebrating successes and
discussing challenges.




Quality Improvement Plan (QIP) 2026

Ardtornish Children’s Centre

1. Context & Introduction

Ardtornish Children’s Centre aims to strengthen learning outcomes while ensuring the centre is safe, inclusive, and responsive. This QIP focuses improvement efforts on family participation in the planning
cycle and enhancing supervision for children’s wellbeing.

2. Goals & Strategic Priorities

GoalStrategic Priority NQS Link |EYLF Link Exceeding Theme(s)
1 Improved learning for children through increased family engagement in the planning cycle |QA1, QA6|Collaborative Partnerships, Planning for Learning| Embeddedness, Collaboration, Critical Reflection
2 Enhanced supervision practices- NQS Priority QA2 Safe Environment Embeddedness, Critical Reflection

3. Strategies, Actions, Responsibilities & Timelines
Goal 1: Improved Learning - Family Engagement in Planning Cycle
Connections with Site Philosophy Statement
e Our philosophy states, "We value families as partners in their child’s learning journey...children, families and educators are co-constructors of knowledge."

e The strategies below aim to strengthen these beliefs by proactively including family perspectives in children’s learning and centre curriculum planning, keeping communication open, reciprocal, and
reflective of each child’s unique context.

e Our philosophy prioritises genuine relationships and inclusivity, supporting every child’s sense of belonging and valuing families’ diverse perspectives

o Emphasis on critical reflection and ongoing professional learning (e.g., Harvard Course) aligns with the team’s stated commitment to learning from each other and with families, as well as
continuous improvement.

Strategies Table

Strategy NQS Link(s) Action Responsibility Timeline Success Measure NQS Link(s)
Increase family voice prompts (surveys, Teacher Educators, Participation rates, diversity
Embed family voice throughout the newsletters, emails, fortnightly learning design, [Vanessa to provide of feedback, evidence in
planning cycle including evaluation |1.1.2,6.1.2 assessment, albums) admin support Fortnightly planning 6.1.1,6.1.2,1.1.2,1.2.3



https://www.acecqa.gov.au/nqf/national-quality-standard/nqs1/1-1-2
https://www.acecqa.gov.au/nqf/national-quality-standard/nqs6/6-1-2
https://www.acecqa.gov.au/nqf/national-quality-standard/nqs6/6-1-1
https://www.acecqa.gov.au/nqf/national-quality-standard/nqs6/6-1-2
https://www.acecqa.gov.au/nqf/national-quality-standard/nqs1/1-1-2
https://www.acecqa.gov.au/nqf/national-quality-standard/nqs1/1-2-3

Strategy NQS Link(s) Action Responsibility Timeline Success Measure NQS Link(s)
Conduct regular informal conversations with
families to gather input for planning and
evaluation cycles.
Family conversations (parent teacher interviews)
to co-construct individual learning goals and
strategies for children during the meeting with
their families before the beginning of preschool
Second family conversation in the middle of
children’s preschool year to discuss progress and
next steps highlighting to families at each stage |Director and Teacher
Use regular family conversations to the difference they have made to their children’s [Educators, Vanessa to Documented changes,
collect and respond to family input  6.1.1, 1.1.1 learning through collaborating with educators provide admin support |Quarterly improved outcomes 1.1.2,6.1.2,1.2.3
Family feedback,
Grow sharing of planning/evaluation info with all y
- . engagement rates
staff and families (displays, newsletters,
Governing Council report, individual learning Growth in contributions
documents) from co-educators and part
time staff.
Critically reflect on systems for each stage of the
planning cycle consider who is advantaged or Systems support
disadvantaged. sustainability of practice.
Facilitate collaborative inquiry and critical Ongoing critical reflection
reflection among all educators on family and adaption to meet the
engagement and learning outcomes in regular needs of the communit
Reflect collaboratively on g g ) g g ) y
i i . meetings and journals. Fortnightly .
educational strategies for learning Strategy refinement,
outcomes 1.2.3,6.2.2 All staff improved outcomes 1.1.1,1.2.3,6.1.1,6.2.2
Collaborative inquiry and critical reflection
meetings, journals . Strategy refinement,
( gs:) ) 2 daycourseinlan | gyd ‘
improved outcomes
Integrate learnings from the Harvard Family and 3 follow up P
Engage with Harvard Family Engagement Leadership Course into family sessions during the [Course completion,
Engagement Leadership Course 7.2.2,7.2.1 engagement practices. Heather and Katie year implementation 1.2.3,7.2.2,7.2.1

Goal 2: Enhanced Supervision Practices- NQS Priority

Connections with Site Philosophy Statement

e Caring for and supporting the wellbeing of each child is a central element of our philosophy.



https://www.acecqa.gov.au/nqf/national-quality-standard/nqs6/6-1-1
https://www.acecqa.gov.au/nqf/national-quality-standard/nqs1/1-1-1
https://www.acecqa.gov.au/nqf/national-quality-standard/nqs1/1-1-2
https://www.acecqa.gov.au/nqf/national-quality-standard/nqs6/6-1-2
https://www.acecqa.gov.au/nqf/national-quality-standard/nqs1/1-2-3
https://www.acecqa.gov.au/nqf/national-quality-standard/nqs1/1-2-3
https://www.acecqa.gov.au/nqf/national-quality-standard/nqs6/6-2-2
https://www.acecqa.gov.au/nqf/national-quality-standard/nqs1/1-1-1
https://www.acecqa.gov.au/nqf/national-quality-standard/nqs1/1-2-3
https://www.acecqa.gov.au/nqf/national-quality-standard/nqs6/6-1-1
https://www.acecqa.gov.au/nqf/national-quality-standard/nqs6/6-2-2
https://www.acecqa.gov.au/nqf/national-quality-standard/nqs7/7-2-2
https://www.acecqa.gov.au/nqf/national-quality-standard/nqs7/7-2-1
https://www.acecqa.gov.au/nqf/national-quality-standard/nqs1/1-2-3
https://www.acecqa.gov.au/nqf/national-quality-standard/nqs7/7-2-2
https://www.acecqa.gov.au/nqf/national-quality-standard/nqs7/7-2-1

e Ensuringvigilant, reflective supervision and regular review of safety practices directly supports your core values: “we take care,” “we are fair,” and “we solve problems.”

e The focus on collaborative and responsive team practices in our philosophy underpins the reflective cycles described in our QIP, ensuring a positive, proactive workplace culture where all staff

contribute to quality outcomes.

Strategies Table

Strategy NQS Link(s) Action Responsibility Timeline Success Measure NQS Link(s)

Regular policy and risk assessment Updated documents,

reviews 2.2.1,7.1.2,7.2.1 |Policy & risk assessment review schedule Rotating staff Quarterly compliance log 2.21,7.1.2,7.2.1
Regular reflection on supervision during team Practice improvements,

Ongoing reflective practice 7.2.2,4.2.2 meetings Educators Quarterly reflection 7.2.2,4.2.2

5. Reference List
e EYLFv2.0
« NQS
e Department for education Strategic Plan
o Glen Savage, “Strategic Leadership in Education”

e Harvard Family Engagement Course materials



https://www.acecqa.gov.au/nqf/national-quality-standard/nqs2/2-2-1
https://www.acecqa.gov.au/nqf/national-quality-standard/nqs7/7-1-2
https://www.acecqa.gov.au/nqf/national-quality-standard/nqs7/7-2-1
https://www.acecqa.gov.au/nqf/national-quality-standard/nqs2/2-2-1
https://www.acecqa.gov.au/nqf/national-quality-standard/nqs7/7-1-2
https://www.acecqa.gov.au/nqf/national-quality-standard/nqs7/7-2-1
https://www.acecqa.gov.au/nqf/national-quality-standard/nqs7/7-2-2
https://www.acecqa.gov.au/nqf/national-quality-standard/nqs4/4-2-2
https://www.acecqa.gov.au/nqf/national-quality-standard/nqs7/7-2-2
https://www.acecqa.gov.au/nqf/national-quality-standard/nqs4/4-2-2

